
 

Journal of Educational Research and Policies                          ISSN: 2006-1137Journal of Educational Research and Policies                           ISSN: 2006-1137

http://www.bryanhousepub.org

  
  
   

 

                                                          VolumeVolume 4 Issue 8 2022Volume 4 Issue 9 2022

Effects of COVID-19 on Kindergarten  

Teaching in China 
  

Wenqing Ren 
 

University of York 

 

Abstract: This study explored the consequences that the COVID-19 pandemic did to kindergarten teaching in a Chinese context. From 

February, 2020 to September, 2020, students in China did not take any traditional classes at school. Instead, the government took a novel 

measure to move all the courses online so that the students and the teachers did not need to go to the school but they could still have their 

normal lessons continued. However, kindergarten teachers were not required to give any online lessons for children due to the children’s 

lack of the ability to study independently and they could not focus on one thing for too much time. Therefore, it was possible to investigate 

what kind of activities teachers provided for children; what were kindergarten teachers’ experiences of teaching during the pandemic and 

whether teachers were satisfied with their jobs under the pandemic circumstance. Hence, there were five kindergarten teachers chosen to 

take part in the research. Three of them were had face-to-face interviews and the other two were interviewed by WeChat on voice call since 

the limited time. The main findings of the study were: 1) students were provided with different kinds of activities by the teachers. Teachers 

would choose activities from Art, Science, Linguistics, Health and Social and then simplify them so that the youngsters could do it with 

their parents. 2) Teachers had some difficulties and challenges when they tried to gather the children together. Moreover, they did not 

prepare enough materials for online activities for children. 3) Due to the indirect contact, some of the teachers’ job satisfaction was 

impacted negatively. Together, the findings have important implications for the future similar studies for providing appropriate contents 

for students and appropriate care for educators. The findings also suggest that the school leaders should make more policies and 

regulations to prepare for the future. 
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1. Introduction 
 

The Coronavirus has caused terrible damage for the world 

since 2020, and many people have had a negative experience 

of the virus on a global level during last year. At first, the 

pandemic broke out in China, however, after about two 

months, the horrible virus was spread to all over the world and 

led to millions of deaths. 

 

As a result of the COVID-19 pandemic, many businesses 

were closed down and a record number of schools could no 

longer provide places for students to have traditional classes, 

which meant that students worldwide could not proceed with 

their normal school life (Zhou & Li, 2020). Therefore, to 

guarantee the students to have their study continued, teachers 

had to try new methods and nations began to seek new ways 

effectively to limit the effect of the pandemic on education. 

The Chinese government took measures in different fields 

first. The government decided to let students have distance 

education, which has become an important measure for some 

schools to keep on giving lessons during school suspension. 

 

Garrison and Shale (1987) explained that the concept of 

“distance education” was related to a form of educational 

delivery where teaching and learning were divided in both 

time and space, whilst technology plays a significant role in 

implementing this type of delivery. Moreover, distance 

education could include online teaching and online learning. 

According to Young (2006), online teaching refers to the 

environment between online and traditional teaching being 

similar in some ways, however, the realities of what they 

include have significant differences when it considering the 

roles of the scholars and students, conversation and 

interaction. In this research, online teaching refers to 

educators whose computers and other technologies such as 

Zoom or Tencent to deliver different sorts of classes for 

different grade students in order to avoid them from dropping 

behind due to the COVID-19 pandemic. Hence, the Chinese 

government launched a policy called “Class is on” to help the 

school students and university students study at home, i.e, the 

educators were not required to commute to the schools to give 

lessons and that they could have online classes instead (Zhou 

& Li, 2020).  

 

All students, except kindergarten children, accepted online 

education. Children aged between 3 to 6 years old did not 

have any formal online classes during the COVID-19 

pandemic lockdown because the policy “Class is on” did not 

apply to kindergarten students. Therefore, exploring what the 

younger generation learned during the quarantine was 

significant to the present research, i.e the aim of the research 

is to explore the effects of the COVID-19 on kindergarten 

teaching in the Chinese context. 

 

However, there were still some places worth thinking about. 

Even though teachers did not deliver 10 to 25 minutes classes 

like they did in the kindergartens, they provided simple 

activities for children to do at home. Moreover, the 

COVID-19 pandemic was new to everyone at the beginning, 

which suggested that teachers did not have any online 

teaching protocols, related teaching experiences, teaching 

materials, or special training during the lockdown teaching. 

Given the shortage of preparations, it is possible that teachers 

might not have had great amounts of teaching experience, and 

accordingly, their job achievements may not have been 

satisfied either. However, there were some good points for 

teachers as well. Some teachers might value the special online 

teaching experiences and explore the differences between 

traditional classes and online teaching. 

 

In order to collect in-depth information, and due to the small 

sample size, semi-structured interviews were utilized in this 
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research. Therefore, qualitative data were collected during 

this study. Five teachers from different school levels in 

Shanghai, China took part in this research. They taught first 

year students, second year students and third year students 

respectively. The teachers were asked to answer some basic 

questions such as their gender, age, place of work and the 

years they had worked. Then, they were required to offer 

opinions about what normal modes of kindergarten teaching 

were like and the different methods of teaching during the 

COVID-19 pandemic. Their teaching experiences especially 

mattered in this research. Moreover, the challenges or 

difficulties they encountered also deserved to be explored. 

 

The questions were divided into five parts. The first part 

focused on online activities teachers delivered for the 

youngsters, including information about the sorts of activities, 

technologies used and the challenges of online teaching. The 

second element of the question was mainly about the 

preparations teachers had for online teaching and the methods 

teachers could use to assess children’s learning performances. 

Then, the third phase of the question concentrated on 

teachers’ mental and physical health. Whether or not they 

obtained any physical and mental health care from the 

government and whether their necessities were taken good 

care of deserved some investigations. The fourth part was 

about offline teaching when all the teachers and students went 

back to schools, which meant that they had already embraced 

their normal school life. Then, there were some regulations 

and requirements made for the COVID-19 pandemic and this 

study investigated whether there had been any Coronavirus - 

related courses designed by teachers. In the end, some 

suggestions will be made by educators applicable to similar 

conditions, future pandemic, for example. Besides, more 

researches needed to investigate possible approaches for 

teachers due to the small sample size in this research.  

 

All these questions asked were meant to answer these research 

questions, which were: 

 

1) What were kindergarten teachers’ experiences of teaching 

during the COVID-19 pandemic? 

 

2) Whether teachers were satisfied with their jobs during the 

COVID-19 pandemic? 

 

3) What kind of activity did teachers do during the COVID-19 

pandemic? 

 

2. Literature Review 
 

At the beginning of 2020, a serious pandemic called 

Coronavirus, i.e, the COVID-19 pandemic, broke out in China. 

At first, all the medical staff did not know how this virus was 

spread and there was no information about how to cure people. 

Millions of deaths made the whole city of Wuhan stagnant. 

More and more people got affected and had nowhere to go. 

The hospitals could not provide any more medical treatment 

and then more doctors lost their lives because of this 

pandemic.  

 

With the continuous advancement of the pandemic, 

Coronavirus became the broadest worldwide pandemic, 

which represented a genuine emergency and an extreme test 

for the world with a significant danger to human existence and 

well-being (Xue, Li & Shang, 2020).  

 

Education suffered from this a lot, and therefore it was one of 

the fields that was affected most seriously in the world. In 

order to not have students fall behind their studies, the 

Chinese government took measures to let students keep on 

learning online. All the students from elementary schools to 

universities had their courses continued, however, 

kindergarten children did not have online lessons accordingly. 

Therefore, in this study, the reason why this situation 

happened and the effects of COVID-19 on kindergarten 

teaching will be especially investigated. 

 

2.1 Definition of Key Terms 

 

2.1.1 Distance education  

 

Distance education relies on correspondence and innovation 

as its bedrock.  

 

As appropriately described in one definition:  

 

“Distance education implies that the majority of educational 

communication between (among) teacher and student(s) 

occurs non-continuously (at different times and at separate 

places – separating the instructor-tutor from the learner). It 

must involve two-way communication between (among) 

teacher and student(s) for the purpose of facilitating and 

supporting the educational process. It uses technology to 

mediate the necessary two-way communication” (Garrison & 

Shale, 1987, p. 11).  

 

It can be seen from the explanation that the concept of 

“distance education” is related to a form of educational 

delivery where teaching and learning are divided in both time 

and space, while technology plays a significant role in 

implementing this type of delivery. 

 

Distance education includes online teaching and online 

learning. Therefore, the definitions of these are presented as 

follows:  

 

2.1.2 Online teaching 

 

According to Young (2006), online teaching indicates that the 

environment between online and traditional teaching are 

similar in some ways, however, they do have significant 

differences when it comes to the roles of the students and 

teachers, conversation, interaction as well as the flexibility, 

for instance. As students learn at a distance, teachers need to 

package the educational knowledge for the students, since the 

students, i.e, learners are the centre of the learning process 

(Ananga & Biney, 2017). In this study, online teaching means 

that the teachers use digital technologies such as computers or 

ipads to deliver education to students so that the learners will 

not get behind because of the COVID-19 pandemic. 

 

2.1.3 Online learning 

 

Charp (2001, p.1) gave the following definition of online 

learning: 
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“E-learning is considered the latest advance in 

technology-based learning. It is generally regarded as 

‘electronic’ delivery of learning on the Web, or 

Internet-enabled learning. E-learning is seen as an 

alternative to taking courses in the traditional classroom 

setting, providing flexibility and convenience in education … 

The model that is emerging is access to learning, where, how 

and when it is needed, in a learning environment that exists 

almost entirely on the Web.”  

 

Ananga and Biney (2017) wrote that online learning can be 

characterized as using electronic technologies to approach 

educational curricula outside of a conventional classroom, 

which is an option in contrast to this existing issue of location. 

It tends to be deduced that this situation of actual space 

allocation does not exist in e-learning, since online education 

and learning can be achieved anytime, anywhere. 

 

In this study, the meaning of online learning is that students 

study through the Internet, where their teachers deliver the 

courses. However, the children are too young to learn 

independently, hence, the students from 3 to 6 will be 

accompanied by their parents.  

 

2.1.4 COVID-19 pandemic 

 

The COVID-19 pandemic in the context of this study refers to 

the one that rapidly happened in the beginning of 2020 and led 

to a widespread lockdown of societies around the world. 

 

2.1.5 Kindergarten teaching 

 

Kindergarten teaching in this study is defined as the activities 

that Chinese kindergarten teachers delivered for the children 

from 3 to 6 through the internet. 

 

2.1.6 Chinese normal kindergarten courses 

 

Under the guidance of the new curriculum concept (2001), the 

kindergarten curriculum is divided into five areas: Health, 

Linguistics, Science, Society and Art, and distributed to all 

kindergartens for implementation. 

 

2.1.7 Job satisfaction 

 

Taleb (2013) explained the level of job satisfaction is how 

satisfied or unsatisfied teachers feel about work. This is 

influenced by a wide range of factors, such as working 

conditions, the relationship between coworkers, payment and 

the amount of work. In this study, job satisfaction is defined as 

the teachers’ different reflections of normal kindergarten 

teaching and online teaching and whether they feel satisfied 

when they conducted a lesson online. 

 

2.2 The Education Background During the COVID-19 

Pandemic 

 

As a result of the COVID-19 pandemic, a great number of 

students worldwide could not proceed with their regular 

school life. This caused a global search to look for reactive 

ways which have the potential to effectively reduce the impact 

of the pandemic on schooling. Among them, online teaching 

has become a significant measure for some countries to adopt 

during school suspension. They had conveyed distance 

instruction and attempted to tackle its intricacy to advance the 

“Class is On” during the COVID-19 pandemic (Zhou & Li, 

2020).  

 

The Chinese government took measures first. The authorities 

launched a policy called “School is Out, while Class is On”, 

coordinating all teaching sources, utilizing the internet and 

technologies, executing distance learning and home learning 

for more than 200 million students during the deferred spring 

semester period, which ensured the consistency of study 

during the pandemic (Ding & Yu, 2020). 

 

2.2.1 Challenges and difficulties 

 

Given the severe situation, education was one of the fields that 

suffered a lot. The Chinese Education Department demanded 

that all the schools should be closed and students could not go 

back to school unless the conditions became better. Therefore, 

all the courses were required to move online. At first, there 

were a variety of challenges and difficulties. 

 

According to Priyadarshani and Jesuiya (2021), they 

conducted a research in the Open University of Sri Lanka, and 

they attempted to know teachers’ understandings and methods 

of online education used, as it was the latest form of teaching 

embraced by schools during the pandemic. The students’ 

feelings were also concerned in this study. The data showed 

that only 21.59% teachers that participated in the research 

believed that online teaching could be highly flexible when 

they delivered digital courses, because the sessions could be 

more adjustable, and that there were many tools to use for 

online tutoring. However, there were four main challenges the 

teachers had during the online sessions. The first was called 

“Constraints for online teaching”, as teachers did not have 

enough knowledge on how to conduct a lesson effectively, or 

they could not get feedback from the students quickly, as they 

could be easily distracted by the family members while they 

were in the class. The second was “Disadvantages of online 

teaching”. 16.44% of teachers believed that lack of 

face-to-face contact could do no good for the students. The 

reason for this was because online courses were normally 

short and they actually did not have too much time or many 

practical experiences of online teaching. Moreover, 

instructors needed additional time for online sessions 

compared to face-to-face lessons. The last was labeled as 

“Availability for online teachers”. Some older teachers were 

not too familiar with new technologies and they needed more 

time to learn how to deliver effective lessons online. 

Furthermore, the biggest difficulty should be due to ‘No 

Smartphones or Notebook’ and poor network connections in 

rural areas (Priyadarshani & Jesuiya, 2021).  

 

2.2.2 School systems in China 

 

In China, the education that students get from elementary 

school to middle school is called quality education, which 

means that the nine-year-education is compulsory for 

everyone. High school has a great relationship with the 

university, and this means only if students work very hard, can 

they be admitted into an excellent college. Everything that 

teachers have taught students make up the preparations for the 
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university entrance exam. Therefore, quality education means 

the education should be for all-round development.  

 

Meanwhile, education ought to advance the general 

improvement of every individual, that is, the advancement of 

body and psyche, knowledge, sensitivity, aesthetic 

consciousness, moral obligation, and spiritual value so that 

individuals can figure out how to act, to accomplish individual 

all-round improvement (International Council, 1997). 

However, kindergarten teaching is all about enlightening the 

children, to give them the first sight to get to know the world 

and to learn how to make friends. What is more, they need to 

learn by playing. In this study, kindergarten teaching will be 

specifically explained afterwards.  

 

Normally, kindergartens carry out the guidelines about letting 

children have play-based learning. In this context, ‘play’ has 

two definitions, ‘one focused on social development through 

play and the other on academic and social development in 

play’ (Fesseha & Pyle, 2016). Piaget’s (1962) constructivist 

hypothesis considered play as a method by which people can 

incorporate new data into their all around current conceptions, 

just as Vygotsky (1967, p.62) viewed play as ‘the leading 

source of development in the preschool years’. Furthermore, 

Froebel distinguished what he accepted to be the fundamental 

component, which was playing that was then implanted in his 

kindergarten model (Trostle, 1998). Additionally, scientists 

kept investigating play and its impact on the younger 

generation’s advancement, including the utilization of play as 

an instructive practice for scholarly learning (Roskos & 

Christie, 2001).  

 

Nowadays, teachers deliver five main domain courses 

including: Health, Linguistics, Society, Science and Art under 

the Chinese Education Department protocol (2012). 

Children’s learning and development are described in these 

five fields and the Chinese Education Department (2012) put 

forward reasonable expectations on what children should 

know, what they can do and what development level they can 

achieve at the end of their 3 to 4, 4 to 5 and 5 to 6 year stages 

respectively. Therefore, most of the courses related to those 

five fields are delivered through a variety of games, so that the 

children can learn by playing. 

 

2.2.3 School systems in China during the COVID-19 

pandemic 

 

The Chinese government announced clear policies that local 

cities and schools ought to accommodate local situations. 

What is more, teachers were required to follow the 

instructions of online teaching, the teaching strategies and the 

teaching contents as well as the important knowledge of the 

study (Xue, Li & Shang, 2020). Therefore, the government 

not only provided a special training program and guidance for 

teachers, but also taught them how to apply technologies to 

online teaching.  

 

From the perspective of teachers, the eruption of the pandemic 

has made online teaching more noteworthy. Hence, all the 

grades decided to move face-to-face teaching to remote 

teaching on the computer. The Chinese Education Department 

took plenty of time to consider the strategies of online 

teaching platforms, resources, methods as well as 

organization (Xue, Li & Shang, 2020).  

 

Except for kindergarten, all the grades took online teaching 

lessons. However, there was little research on whether the 

younger generation obtained some extent of knowledge online. 

Some experts gave reasons for why there were fewer online 

courses for children during the pandemic lockdown.  

 

The effectiveness of early-year children learning online has 

been heatedly argued among researchers, teachers, and 

policymakers in the previous many years (Aubrey & Dahl, 

2008; Elkind, 1998; Zhang, Wang & Li, 2020; Plowman, 

McPake & Stephen, 2012). A few researchers have demanded 

that young children ought to not be opened to the internet 

learning in light of the fact that the latter cannot plan. 

Additionally, small children could not potentially not to be 

socially prepared for school (Edwards, Skouteris, Rutherford 

& Mackenzie, 2013). Hence, it could potentially harm their 

well-being and development in making them take part in 

online learning. From the teacher’s perspective, young 

children have no capability to concentrate on one thing for too 

much time, therefore, under the circumstances that teachers 

deliver a class online and have no control of the students, the 

children can hardly follow teachers’ rules, let alone take part 

in the session. 

 

2.2.4 Teachers’ experiences during the COVID-19 pandemic 

 

Teachers’ teaching experiences as well as their physical and 

mental health care were both included in teachers’ 

experiences. The teachers who came from different grades, 

their own well-being, including their physical and mental 

health were considered by the government during the 

COVID-19 pandemic (Xue, Li & Shang, 2020). Concerning 

teachers’ teaching experience on the other hand, some online 

training was provided on how to adjust their teaching methods 

due to the severe pandemic circumstance (Xue, Li & Shang, 

2020). Furthermore, some teachers even mentioned that they 

quite enjoyed the new way of teaching, because they could 

have access to use different platforms when delivering the 

courses, or they could explore the different experiences 

between traditional classes and online teaching. Some 

teachers mentioned that this could be a positive outcome 

relating to their teaching education and their future careers 

(Escobar & Morrison, 2020). However, online teaching was 

used more in older students and university learners, possibly 

because they could learn knowledge independently. For 

example, in the National University of Korea, most of the 

chemistry courses were moved online (Lee, 2020). 

Furthermore, medical education also adapted to online classes 

so that students could keep on learning (Singh, et al., 2020). 

On the contrary, there were few resources mentioned that 

kindergarten children had access to online education. The 

reason for this was explained by Lau and Lee (2020) that 

younger children could not learn independently at home due 

to the lack of learning interests and learning environment. In 

addition to this, children required more directions and direct 

supervision. 

 

Under the unprecedented pandemic, teachers needed to take 

new measures to deliver the classes so that they could ensure 

the students would not fall behind. Notwithstanding the 
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teachers were grown-ups, they still had a lot of things to learn 

when they were demanded to conduct a session online. At first, 

the instructors did not have a clear guideline or principle about 

how to give an effective lesson. Therefore, the school leaders 

and the government helped all the teachers to get familiar with 

the teaching products and the technologies, more importantly, 

choosing appropriate methods to appeal students’ attention. 

 

Teachers stated that after an underlying time of vulnerability, 

they adapted to the current circumstance. What is more, they 

had discovered a way to move forward, uphold by solid 

connections. Nonetheless, they stood very stressed over the 

weakest students and needed more aid from the public 

authority on the most proficient method to help them 

adequately, alongside lucidity from policymakers to empower 

their preparation (Kim & Asbury, 2020). Therefore, some 

interview questions were adapted from Kaden (2020), who 

conducted a study to examine how a K-12 secondary school 

teacher’s life changed during the school closures in the US 

context in light of the COVID-19 pandemic. 

 

2.3 Conclusion  

 

This section has provided a brief review about how the online 

teaching and learning under the COVID-19 pandemic are 

different from physical teaching and learning during the 

normal days. Except students from kindergarten, other pupils 

and older students all had online courses taught by their 

teachers, meaning their regular studies continued. Therefore, 

there is a gap because there have not been studies on 

kindergarten teachers’ teaching, who have unique 

circumstances and experiences with young children. This 

section also illustrated the comparisons between the teaching 

content in kindergartens and other schools. Therefore, the 

research questions of this dissertation are as follows: 

 

1) What were kindergarten teachers’ experiences of teaching 

during the COVID-19 pandemic? 

 

2) Whether teachers were satisfied with their jobs during the 

COVID-19 pandemic? 

 

3) What kind of activity did teachers do during the COVID-19 

pandemic? 

 

3. Methodology 
 

3.1 Aims of the Study and Research Questions 

 

As mentioned in the previous chapter, this research intends to 

study the effects of the COVID-19 pandemic on kindergarten 

teaching in China, which was composed of two periods. The 

first period is the online teaching during the pandemic 

lockdown and the second is the offline teaching when students 

returned to school. 

 

The research first seeks to explore kindergarten teachers’ 

personal experiences during the COVID-19 pandemic. 

Because of the different modes of teaching, teachers in 

kindergarten had to adjust their normal teaching skills so as to 

have the children master some knowledge accordingly. What 

is more, teachers’ own mental and physical health also need to 

be taken into consideration since they were the important role 

models for the young children they taught. 

 

The second aim is to understand what were the major 

activities that teachers delivered to the younger generation. 

Moreover, whether these activities also followed five activity 

areas of Chinese kindergarten. 

 

Thirdly, this research proposes to investigate whether teachers 

were satisfied with their jobs during the pandemic, given the 

situation that they could not give direct assessment and 

feedback to the children. 

 

Lastly, this research intends to explore what characteristics 

teachers should consider when they deliver online teaching to 

keep children concentrating, as children normally cannot 

focus on one thing for too much time. 

 

Hence, the process of this study will be guided by the 

following research questions： 

 

1) What were kindergarten teachers’ experiences of teaching 

during the COVID-19 pandemic? 

 

2) Whether teachers were satisfied with their jobs during the 

COVID-19 pandemic? 

 

3) What characteristics should teachers have to keep children 

concentrated? 

 

4) What kind of activity did teachers do during the COVID-19 

pandemic? 

 

Pilot survey interview questions were drafted mostly using the 

template as used in the article that Kaden (2020) published to 

examine how a K-12 secondary school teacher’s life changed 

during the COVID-19 pandemic. The results of the study 

showed that teachers’ workload increased a lot and online 

education could help students’ learning to some extent. 

However, the relationship between online teaching and 

traditional classes should be balanced well. Consequently, 

questions took on for the semi-structured interviews depended 

on the discoveries from the pilot survey and the structure to 

the previous literature review. Moreover, the questions were 

constructed to understand some additional factors and 

considerations that were special to an individual’s experiences 

and perceptions which had not been discussed or raised during 

the surveys. 

 

3.2 Participants and Methodology 

 

3.2.1 Participants 

 

This current study focuses on investigating what kinds of 

effects that the COVID-19 pandemic caused kindergarten 

teaching in Shanghai, China. Teachers played the most 

important role in preparing lessons, adjusting the mode of 

class, communicating with children’s parents, as well as 

helping parents understand how to keep children’s mental and 

physical health during the pandemic both in lockdown and 

offline teaching. 
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The sample for this research was composed of five 

kindergarten teachers in selected public kindergartens in 

Shanghai. Three of the teachers were from the same 

kindergarten, and were in different grades. The other two 

came from two different kindergartens respectively. These 

three kindergartens were selected from different school levels. 

Each of them was a municipal first-class kindergarten, a 

second grade kindergarten and a private kindergarten. As for 

the municipal first-class kindergarten, the researcher used to 

work there as an intern and the headmaster provided the 

opportunity to interview the teachers. The other two teachers 

were the researcher’s classmates at university. Therefore, all 

five participants can be seen as the convenient sample. 

 

3.2.2 Methodology 

 

In order to gather in-depth information, and due to the small 

sample, semi-structured interviews were used in this research. 

Semi-structured interviews are generally used in qualitative 

research to comprehend the reasons why individuals act 

especially, by investigating participants’ perceptions, 

experiences, and perspectives (Jordan & Long, 2001). It is a 

qualitative data collection strategy, which requires the 

researcher to ask the participants a series of predetermined but 

open-ended questions (Dunn, 2005, p. 80). It is an adaptable 

and useful way to catch the voices and the manners in which 

individuals make significance of their experiences, especially 

in this research (Hay, 2000). Semi-structured interviews have 

a set of questions that are similar to an interview schedule, but 

the interviewer is free to change the order of the questions as 

he sees fit. Aside from that, the questions are often framed in a 

more general manner than those found in a typical interview 

schedule. Accordingly, the interviewer will have some extra 

time to ask additional questions in response to what is 

perceived as significant responses. 

 

Several research studies have emphasized the strengths of 

semi-structured interviews (Dearnley, 2005; Hove & Anda, 

2005; Harvey & Long, 2001). Semi-organized interviews are 

additionally called centered meetings. Such meetings 

consolidate explicit inquiries to deliver the anticipated data, 

and open-finished inquiries to evoke startling sorts of data 

(Hove & Anda, 2005). Moreover, semi-organized interviews 

permit all participants to have similar inquiries posed inside 

an adaptable system. All the participants are posed inquiries 

from a similar free set, yet there is no characterized requesting 

of the inquiries. Interviewees are asked to discuss their 

encounters through open-finished inquiries, and the 

requesting of additional questions is dictated by their 

reactions. Also, the open idea of the inquiries are meant to 

support profundity and instructions and to permit new ideas to 

arise (Dearnley, 2005). In addition to this, themes that need to 

be interpreted are normally distinguished by the interviewer 

before the meeting. However, the meeting plan system ought 

to be adequately adaptable to permit topics that create all 

through the conversations to be investigated (Harvey & Long, 

2001). As Harvey and Long (2001) mentioned, utilizing 

original statements in a research can carry tone and life to the 

exploration subject. Krueger and Casey (2000) attempted to 

illustrate that a semi-structured interview was about listening 

to what other people have to say about a topic. The 

interviewer needs to be nonjudgmental and they should build 

an enjoyable place to start the conversation. Then the 

interviewer ought to put all the information they collect 

together and sort the data cautiously and systematically.  

 

Moreover, Longhurst (2003) has revealed a few restrictions 

and weaknesses related with the semi-structured interview 

technique, most prominently are the high costs and time issues. 

First of all, time was one of the biggest problems. Although 

there were only five teachers to be interviewed in this research, 

it still took a lot of time to conduct the whole procedure. The 

most time consuming part was after the researcher finished 

interviewing the teachers. The teachers that were interviewed 

were all Chinese so the researcher needed to translate the 

interview questions into Chinese first and then recorded the 

whole conversation with each teacher. Even though recording 

was important during the interviewing process, one drawback 

of recording the meeting is the time a transcription of the 

copying takes (Opdenakker, 2006). It is acknowledged that 

transcribing what teachers said was also significant during the 

research, then categorizing the information and translating the 

useful details into English for one more time. On the other 

hand, synchronous communication, as in semi-structured 

interview, and place could lead to a lot of time and costs 

(Opdenakker, 2006). For instance, having a meeting with an 

interviewee in a spot exactly 200 kilometers away will require 

an entire day, including commuting and the meeting. It can 

even require more days when the interviewee is sick and does 

not or can not arrive at the questioner on schedule to drop the 

meeting. Additionally, the expenses, i.e. travelling expenses 

could turn out to be exceptionally high along these lines 

(Opdenakker, 2006). Given the huge amount of preparations 

and after-interview work, semi-structured interviews 

normally collect small sample information and details. 

 

Fricker and Schonlau (2002) recommended that a very much 

planned survey had the capacity to possibly diminish blunders 

in spaces of non-reaction and the sampling process. In this 

research, all the interviews were associated with consecutive 

semi-organized questions to investigate further and extend 

further the reactions considered in the studies.  

 

3.3 Procedures and Process 

 

Due to the serious condition of the COVID-19 pandemic, the 

researcher was not able to get back to the UK. Therefore, all 

the research and the interviews were conducted in Shanghai, 

China. It was convenient to gather the information since the 

researcher had the opportunity to work at one of the 

kindergartens for a month. Given the limited time, there were 

only five kindergarten teachers interviewed, however, they all 

represented different kindergarten levels. What is more, 

semi-structured interviews were used in this research, because 

it could present a clear view about how the kindergarten 

teaching was during the COVID-19 lockdown and after 

children went back to school. Also, the teachers could express 

themselves more freely and deepen the topic. 

 

3.3.1 Interview piloting 

 

The pilot study gives an exceptional chance to distinguish and 

get ready for the difficulties of assessing an intercession. Also 

it can increase the reliability of the study because everything 

can be checked before the whole research. Finally, will 

improve the logicality of the study and it will make the 
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research simple to understand (Feeley, et al., 2009). In 

addition, as Majid (2017) and other researchers suggest, 

piloting for a meeting is a basic viewpoint and it is helpful 

during the time spent leading subjective exploration as it 

features the act of spontaneity to the significant investigation. 

Therefore, a pilot interview was conducted before the formal 

interviewing started. The researcher chose one of their 

classmates in the college who was also a kindergarten teacher, 

working in Shanghai. The pilot study was run to test the 

fulfillment of possible inquiries and expected specialized 

mistakes. The format of the pilot interview included four 

simple questions and eight open-ended questions, there were 

also four sub-questions under one of the main questions. The 

pilot interview took about 8 to 10 minutes to complete. 

 

Some of the interview questions were borrowed from Kaden 

(2020), who conducted an interview with a K-12 teacher in 

the US. The first four (4) questions were teachers’ basic 

information such as their gender, age and teaching years and 

the kindergarten they worked in. The last eight (8) questions 

were the main contents that needed to be investigated, and 

there were also four sub-questions under the fifth (5) question. 

A copy of the pilot semi-structured interview question has 

been included in Appendix B. The reason for this pilot study 

was to test and evaluate whether the plans of the studies were 

clear and simple for the members to guarantee lucidity and to 

limit the dangers of exclusion and blunders. It likewise tested 

for spelling and language structure errors and specialized 

shortcomings. 

 

Equally important, the pilot interview included four (4) 

closed-ended questions and eight (8) open-ended questions as 

well as four sub-questions. The convenience sampling method 

was selected to allow the researcher to contact one of the 

teachers who happened to be their classmate in the college. 

After piloting the interview with this interviewee, the 

researcher realized that kindergarten teachers did not teach 

any specific synchronous knowledge online during the 

COVID-19 pandemic lockdown, as children could not 

concentrate on one thing for too much time. Therefore, the 

Chinese Education Department required that the younger 

generation should not be asked to learn new knowledge, and 

their safety should always come first. Hence, the third (3) 

research question “What characteristics should teachers have 

to keep children concentrated? “was deleted from the original 

four (4) research questions resulting in three (3) research 

questions remaining. 

 

3.3.2 Full interview 

 

Based on the results from the pilot semi-structured interview 

from the survey piloting phase mentioned above, there were 

some adjustments made in the research questions. The format 

of the full semi-structured interview included closed-ended 

questions and open-ended questions. The formal survey 

semi-structured interview included 12 questions in total, of 

which were still four (4) basic questions for teachers’ personal 

information and the rest were the questions that could get 

deeper details of the situation. The formal survey took about 

10-15 minutes to complete. The complete question list is 

included in Appendix D. 

 

As mentioned previously, three (3) research questions (“RQ”) 

represent a framework and guide for the study. RQ1 focuses 

on kindergarten teachers’ personal experiences during the 

COVID-19 pandemic. RQ2 is related to considering whether 

teachers were satisfied with their job during the pandemic. 

RQ3 covers the most important part that what characteristics 

should teachers bear in mind when they deliver online 

teaching to keep children concentrated.  

 

Questions 1-4 focused on teachers’ basic information, for 

example, gender, age, teaching grade and the kindergarten 

they worked in. Question 5 asked for details of teachers’ 

online teaching. Although teachers did not deliver the same 

structured activity as they did in the offline classes, they 

simplified the activities so that parents could play with their 

children at home. In other words, the purpose for teachers to 

do this was only to provide some activities to keep children 

occupied. Question 6 asked for the ways that teachers 

designed to assess children’s performances. Question 7 

focused on the support they obtained from the schools and the 

government. Question 8 was mainly about teachers’ 

suggestions for the future online teaching and to explore what 

else measures could be done to make things better if similar 

situation happens like the pandemic in the future.  

 

3.3.3 Semi-structured interview 

 

Qualitative data were collected in this research. With the use 

of the electronic devices, five teachers’ interviews were 

recorded respectively. Three of the interviews were conducted 

face-to-face in the kindergarten. However, due to the time and 

distance issues, the other two interviews were conducted 

through a WeChat voice call, which was a communicating 

device on the telephone. Five of them gave the researcher 

their own views about the pandemic and the actual work they 

have done for the children. In the end, some future advice was 

also proposed by them. 

 

3.3.4 Ethical issues 

 

As indicated by Biggam (2018), it is vital to cover ethical 

concerns to make sure the study is straightforward, 

confidential and fair. Accordingly, it is important to build up 

an ethical structure in the research. The consent form for the 

participants can be accessed in Appendix A.  

 

In the research, every participant and the schools they worked 

in were given a copy of consent form where the researcher 

listed the aims of the research. Before the study, four points 

were made clear. To start with, the interviewees were 

informed that there were no fixed answers. Second, it was 

underlined that they had the right to quit the research after 

they knew the purpose of the research. The participation was 

voluntary and they could choose to stop the process at any 

time. Thirdly, the researcher clarified that they were allowed 

to pose questions during the study. Fourth, their personal data 

would be stored from the public and they only could be seen 

by the researcher and their supervisor. All the participants had 

clear understandings about why they needed the form and 

they all cooperated well.  

 

3.3.5 The reliability and validity of the research 
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Given that the piloting interview has been finished, the 

instruments and the procedures that were used were 

guaranteed with no errors, therefore, the process was reliable 

and valid. Furthermore, the analyses were all evaluated based 

on the data that were collected, hence, the results were reliable. 

However, given the sample size was small in this research, the 

validity of the research needed further investigations. 

 

4. Results 
 

This chapter details the findings on the topic of ‘Effects of 

COVID-19 on kindergarten teaching in China.’ The interview 

questions were divided into two parts. The first section was 

kindergarten teaching during the COVID-19 lockdown and 

the other phase was kindergarten teaching in offline class after 

teachers and students went back to school. 

 

Thematic analysis was used in this part. The first step 

involved transcribing audio, and taking initial notes, and then 

generally looking through the data to get familiar with it. The 

second step was coding the data, which meant that the 

important findings could be highlighted with phrases or 

sentences. Then the third step was to generate the themes. 

 

4.1 Kindergarten Teachers’ Experiences During the 

COVID-19 Lockdown 

 

Referring to the first research question presented in this study: 

 

1) What were kindergarten teachers’ experiences of teaching 

during the COVID-19 pandemic? 

 

To answer this question, one of the interview questions that 

was asked in the interview was “What challenges or 

difficulties did you encounter in distance teaching?” Given 

the interview, there were two challenges that teachers had 

during the online teaching under the lockdown, which were 

hard to control the students and lack of preparations of the 

teaching material. 

 

Teacher Tao said that at the beginning of the COVID-19 

lockdown, they used to organize the children to meet in apps, 

called DingDing and Tencent. In that meeting, the children 

would share their lives with their friends, for example, what 

they have learned, what skills they mastered at home. 

However, after quite a long time without seeing each others’ 

faces, the children could easily get excited when they met 

online and teachers had no control of the classroom. Because 

unlike the offline classes, the children would have good 

discipline and they would wait until their peers finished 

talking. Meanwhile, there was another obstacle that Teacher 

Wang mentioned: 

 

“Some of the parents did not value the chances that children 

could meet their friends online and the parents themselves 

were hard to get in touch with, which led to the situation that 

some younger children did not have the opportunity to see 

their classmates.” 

 

In light of the situation, Teacher Tao changed the way that the 

children have the meeting. All the students were divided into 

several groups and there would be only five to six children in 

a meeting once or twice a week. Every child had 

approximately two minutes to talk about their recent lives. All 

the meetings would normally continue for 10 to 15 minutes. 

Not only would this make children occupied, but also it gave 

them opportunities to socialize outside of their families. 

 

Another challenge was that there was not enough online 

material for the young generation. Teacher Xie explained that 

the COVID-19 pandemic was unexpected, however, all the 

materials that teachers had prepared were for face-to-face 

teaching instead of online format. In view of this, teachers 

were required to simplify the teaching content and post some 

of the course contents to the parents. Meanwhile, telling 

parents what they could do at home with their children was 

also an important thing for teachers to do. For instance, 

children could read a picture book with their dad, and after 

reading it together, there would be a role play under the 

teacher’s instructions. 

 

To answer the first question, another interview question was 

also proposed, which was “What kind of help did teachers 

obtain during the COVID-19 lockdown?” Given to teacher 

Wang, she said that the most of the help she got was online 

teaching training and some normal research activities 

organized by schools and districts, as well as the city. There 

was also some help related to teachers’ physical and mental 

health, in case teachers would be upset with a long quarantine 

at home. Hence, all the teachers that the researcher 

interviewed were required to do some questionnaires once a 

week to see whether they were alright. What is more, they 

could receive some suggestions on how to protect themselves 

and their families during the lockdown. 

 

4.2 Teachers’ Job Satisfaction 

 

Referring to the second research question: 

 

2) Whether teachers were satisfied with their jobs during the 

COVID-19 pandemic? 

 

When teachers and students all stayed at home, it was hard for 

teachers to assess children’s performances directly and 

quickly. Therefore, teachers found new ways to see whether 

children could do well at home. According to Teacher Tao, 

she told me that she created a group with another teacher and 

with all the parents in it. Parents could post their children’s 

work in the group for everyone to see. Besides, the teachers 

could give some rewards for children’s one and only pieces of 

work as encouragement. Moreover, Teacher Wang added that 

in her kindergarten, they would conduct class ranking to 

inspire children to make more wonderful performances so that 

they could receive nice little toys from the teachers. 

 

However, the COVID-19 lockdown has continued for 

probably half a year, which was such a long time for a large 

group of people. Most of the parents would lose their interest 

and temper playing games with their children or posting their 

kids’ videos online. Hence, these ranking competitions 

became less and less common. 

 

As a consequence, teachers normally would not be too 

satisfied with their jobs during the COVID-19 lockdown. 

Because without direct contact, it was hard for teachers to 

communicate with children straightforwardly. Moreover, 
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much more trivial things such as asking the parents to fill in 

children’s basic temperature information everyday was way 

more exhausting. Teacher Xie explained this more 

specifically, “I was busy from the morning to the evening and 

I was required to make notes of every child’s temperature and 

I needed to make sure that they stayed at home safely. All of 

the work made me exhausted”. 

 

However, teacher Wang said that she had more time to 

accompany her families because of this long-term vacation. 

Moreover, she got to use more technologies to communicate 

with the children and her colleagues, which was her new 

experiences that she has never had before. 

 

4.3 Stay-at-home Activities 

 

To answer the third research question: 

 

3) What kind of activity did teachers do during the COVID-19 

pandemic? 

 

The kindergarten teachers provided interesting and simple 

activities for children. Based on the Curriculum guide for 

children ages 3 to 6, teachers were required to offer activities 

from Science, Society, Art, Health and Linguistics. According 

to Teacher Wang, she said that teachers would offer kinds of 

activities for children, such as reading picture books with 

parents, doing some finger games, sports games and so on. 

Before the activity, teachers would complete online activity 

plans. For instance, they would preview the content of the 

activity in advance, letting the parents prepare the materials at 

home. If it was a ball activity then there should be a field and 

clothing preparation for children. Moreover, teachers should 

be familiar with the content of the activity ahead of time, and 

some simple teaching tools that ought to be prepared as well. 

 

Here is an example that Teacher Weng showed me. The 

children she taught were only 3~4 years old and it was good 

for children to use their fingers and sing. She told me that 

“This kind of activity I provided would not only make the 

youngsters’ fingers flexible, but also could have their small 

muscles exercised”. What is more, the teachers would ask 

children to learn how to cook a simple dish with their parents. 

They could either make the breakfast by themselves under the 

instructions of their parents or be an assistant, helping their 

mothers make a delicious meal. After that, the children could 

have the chance to talk about their special experiences with 

their peers when they had the online meeting. 

 

Furthermore, staying at home for too much time made 

children have less time doing the exercises. As a result, most 

of the children gained a lot of weight during the lockdown, 

therefore, it was necessary for teachers to provide some 

indoor sports activities for children to do at home so that they 

could still have a healthy physical and mental condition. 

 

4.4 Measurements in Offline Classes 

 

When the situation got better, people finally went back to the 

kindergarten and there were some rules and regulations made 

to keep children safe. All the participants mentioned that they 

would set a one-meter line to make sure that children would 

not squeeze with each other and each of them would have 

some personal space. Moreover, the children should sit 

separately when they had their breakfast and lunch. What is 

more, the children were required to go to the toilet one by one 

instead of going together. Meanwhile, the school made new 

requirements and taught students how to wash their hands step 

by step. Also, the teachers would put up step-by-step pictures 

in case children would not remember. 

 

4.5 Offline Courses in Kindergarten 

 

When children went back to school, the kindergarten set up a 

series of courses to help children understand this virus. For 

example, as Teacher Gu mentioned: 

 

“My colleagues and I designed a whole set of virus-related 

picture books for the children. All the pictures and the words 

were designed by the kindergarten teachers ourselves. In the 

book, we introduced where the virus came from and the 

reason why it existed. More importantly, we explained in the 

books about how to protect ourselves under these 

circumstances.”  

 

What is more, other kindergartens would make assignments 

for children, asking them to make masks. Different year 

groups had different requirements from easy to difficult. 

 

4.6 Suggestions for the Future Online Activities 

 

At the end of the interview, teachers gave some suggestions 

about online teaching. They would like to provide more 

varieties of materials for children to take part in, in case 

similar things happen in the future. More importantly, they 

would like there to be more related emergency measures for 

online education in the future, not only for teachers but also 

the school leaders and the government. 

 

5. Discussion and Limitations 
 

5.1 Introduction  

 

This chapter will mainly focus on analyzing the data collected 

from the research and exploring the limitations of the research, 

then proposing some implications for the future related 

studies. The important findings will be compared to the 

similar research referred to Chapter2 and then some 

suggestions will be made to solve the problem and for future 

investigations. 

 

The purpose of this research is to explore the main effects of 

theCOVID-19 pandemic on kindergarten teaching in China. 

Therefore, the discussion will first summarize the teachers’ 

teaching experiences as well as physical and mental 

experiences during the COVID-19 pandemic. Secondly, the 

discussion will illustrate to what extent teachers’ job 

satisfaction was related to the COVID-19 pandemic. The third 

research question aims to investigate what kind of activities 

that teachers provided for children during the COVID-19 

lockdown and in the offline classes when the students and 

teachers went back to school.  

 

5.2 Teachers’ Personal Experiences and Teaching 

Experiences 
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Given Chapter 3, teachers’ experiences included their mental 

and physical care as well as their teaching experiences. 

 

5.2.1 Teachers’ personal experiences 

 

In fact, even though there were policies showed that the 

government cared about teachers’ personal feelings very 

much and the authorities had announced the regulations to 

help teachers relieve themselves, referring to Xue, Li and 

Shang (2020) in Chapter 2, teachers’ mental and physical care 

were not valued too much in the actual education background. 

Although the participants said that there were articles sent to 

the teachers, letting them get to know about the virus or 

releasing questionnaires to check how they were doing, all 

these measures did not play an important role in relieving 

teachers’ mental and physical discomfort.  

 

In the meantime, according to the teachers interviews, they all 

said that teachers were required by the government to check 

students’ everyday conditions to make sure they were all safe 

during the pandemic lockdown, which meant that the children 

were taken much better care of than the teachers under the 

government’s protection. Therefore, teachers were not quite 

content with the care from the school to a certain extent. 

 

5.2.2 Teachers’ teaching experiences 

 

Teachers’ teaching experiences were a key part that could 

show how well the kindergarten teaching performed during 

the COVID-19 pandemic. The reason for this might be 

teachers were the ones that could have direct contact with the 

teaching materials and the children. The teachers did some of 

the studies on online activities so that they had more 

experience delivering different kinds of activities based on the 

kindergarten teaching curriculum, which included five main 

perspectives: Science, Health, Art, Linguistics and Social. 

Therefore, children could have a better mastery of online 

activities and a simple understanding about the reason why 

they could not go out seeking for happiness as usual.  

 

Given the interviews, the findings, referring to Chapter 4 that 

the challenges and difficulties they had during the COVID-19 

pandemic lockdown, might suggest that teachers tried to 

figure out an appropriate way to gather students together and 

provide as many as opportunities for them to have their 

friends and classmates around. At first, things could be 

difficult. However, there were finally some approaches for 

children to share their lives and introduce their new skills. 

 

However, in Chapter 2, some teachers mentioned that they 

enjoyed having online courses to some extent (Escobar & 

Morrison, 2020). The findings of this study proved this point 

in Chapter 2. Even though the teachers had a much higher 

workload and many trivial things to finish everyday, they did 

have more flexible time to plan their lives and to accompany 

with their families. Therefore, there were positive sides of 

working at home to a certain extent. 

 

Hence, it is possible to know that although teachers were busy 

at home dealing with sorts of businesses, they still had more 

chances to have access to try new technologies and live their 

lives more freely. 

 

5.3 Teachers’ Job Satisfaction  

 

Teachers’ job satisfaction has a strong relationship with their 

teaching performances. According to the results, see Chapter 

4, 4.2, the reason for this might be because if teachers were 

satisfied with their jobs and the relationships with the children, 

they might have devoted more time and energy to the younger 

kids. On the contrary, if they were not happy with the 

children’s performances, the job satisfaction would not be so 

great. However, given the situation that teachers did not 

deliver any learning-related lessons or courses, they only 

provided some activities such as videos or games for them to 

do at home in case the children would get bored, which meant 

that job satisfaction may have little relationship with 

kindergarten teaching. Compared to the previous findings, 

referring to Chapter 2, the young children ought to not be 

exposed to internet learning in light of the fact that the 3 to 6 

years old children could not know how to plan. Additionally, 

small kids could not socially and genuinely be prepared for 

school (Edwards, Skouteris, Rutherford & Mackenzie, 2013). 

Therefore, these findings had similarities to the previous 

results. 

 

5.4 Stay-at-home Activities and Normal Offline Classes 

 

5.4.1 Stay-at-home activities 

 

Stay-at-home activities took up a main part in kindergarten 

teaching during the COVID-19 lockdown. “What kind of 

activity did teachers do during the COVID-19 lockdown?”, 

referring to 4.3, is the focus question that needed to be 

explored. The teachers were required to post the activities in 

different five fields under the instruction of the Chinese 

government. Moreover, the children would have more 

physical activities so that they could keep active and be 

occupied at home. What is more, there were also some small 

games that were provided for the students and their parents 

according to Chapter 4, see section 4.3, therefore, they would 

have more time spending together to obtain a much stronger 

child and parent bond relationship.  

 

According to Chapter 2, Fesseha and Pyle (2016) explained 

that kindergartens normally carry out the guidelines 

concerning letting children have play-based learning. It was 

comparable to the findings in Chapter 4 that teachers offered 

different sorts of activities and games for the youngsters. 

 

Reading picture book is another significant activity under the 

COVID-19 lockdown. Having parents and their children to 

read picture books together or children tell parents the story 

with their own understanding. Then, teachers would offer 

some activities afterwards, for instance, role play in story 

telling or related games.  

 

In the end, the parents would send their children’s 

performances to a group where all the other parents were 

in,and everyone could make comments on the work. Then, the 

teachers would praise the children and perhaps give them 

some rewards to encourage them to keep working hard.  

 

5.4.2 Normal offline classes 
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Activity delivery also played an important role when children 

went back to school and started to have their offline classes as 

mentioned in the 4.5. After children started their courses 

around September, 2020, they had their normal school life 

back, except there were stricter rules about protecting 

themselves such as washing hands step by step, keeping in a 

line and not squeezing together, wearing a mask when they 

went outside and so on. Besides, there were some special 

activities held by teachers for children to have a better 

understanding of where the virus came from and the reason 

why it was so contagious, moreover, what measures could 

children take to prevent the virus from hurting themselves. 

For example, in the life corner, the teachers would use paper 

and some materials to make some ‘masks’ for children to 

paint in the first year. And then, in the second year, the 

children were asked to use more decorations to beautify the 

‘masks’. Finally, the third year youngsters would use the raw 

materials to make the ‘masks’ on their own. In the end, all the 

‘masks’ would be presented in front of all the children and 

their different functions would be introduced.  

 

Therefore, the teachers not only provided different kinds of 

activities for children when they had the quarantine, but also 

gave children more instructions to protect themselves and 

helped them know the virus better in the kindergartens.  

 

5.5 Limitations in Kindergarten Teaching 

 

Due to the characteristics of the children that it was hard for 

them to concentrate on one thing for too much time, teachers 

could not deliver any normal online courses during the 

COVID-19 pandemic lockdown. 

 

Although the children played kinds of activities and read 

picture books at home, they did not have any normal lessons 

like they had in the kindergarten. This was mainly explained 

by the participants that there were many distractions for 

children and therefore they could not focus. This was also 

explained in the Chapter 2, according to Lau and Lee (2020) 

that the young children could not learn things independently. 

Therefore, it would be difficult for them to start one object and 

keep concentrating for 20 minutes or so. To make children’s 

life occupied to some extent, the teachers posted some easy 

activities online for children to do with their parents. 

 

Furthermore, due to the lack of control of the children, most of 

the teachers thought that it was difficult for them to manage 

the whole class. This was mainly because from the internet, 

they could not have the direct opportunity to give the 

instructions to the children in person. Hence, the children 

would feel free to do everything they wanted, even though the 

teachers set up a meeting for children to meet each other from 

time to time. 

 

In addition, given the fact that the sample size was small, the 

results of the research could be less representative to some 

extent, therefore, the content validity and the reliability of the 

research need more future related researches to improve. 

 

5.6 Implications for the Future Researches 

 

According to the interviewees, they all expressed that they 

wished there would be more humanized measurements for 

different aspects. What is more, it is important to have a 

bigger sample size if similar research is investigated, so that 

the reliability and the validity of the results can be assured. 

 

6. Conclusion and Future Researches 
 

This research has confirmed the importance of online teaching 

during the COVID-19 pandemic and it mainly explored the 

effects of the pandemic to kindergarten teaching in a Chinese 

context. The research questions of this dissertation are:  

 

1) What were kindergarten teachers’ experiences of teaching 

during the COVID-19 pandemic? 

 

2) Were teachers satisfied with their jobs during the 

COVID-19 pandemic? 

 

3) What kind of activity did teachers do during the COVID-19 

pandemic? 

 

6.1 The Main Findings of this Research Are:  

 

1) Teachers encountered some challenges and difficulties 

during the COVID-19 pandemic lockdown. However, they 

managed to solve the problems. Meanwhile, teachers’ 

physical and mental health were taken good care of during the 

pandemic.  

 

2) Due to the situation that there were no face-to-face contacts 

between teachers and students and therefore, teachers could 

not give children direct feedback, their job satisfaction were 

not so great.  

 

3) Teachers provided different sorts of activities for children 

to do so that they could be occupied at home. 

 

Semi-structured interviews were used in this research. Five 

teachers, which were taken from a convenient sample, took 

part in the research and they represented different 

school-leveled kindergartens in Shanghai, China. The 

qualitative data were collected and then transcribed in the 

results section.  

 

Teachers had particularly special experiences of teaching 

under the COVID-19 pandemic lockdown and because of it, 

the teachers could have better mastery of online teaching and 

also they could be much more open to use technologies and 

then to give online courses. What is more, in kindergarten, the 

teachers seemed not to have had too great job satisfaction, 

which was possibly because they did not deliver any formal 

classes to the children. Therefore, it was difficult for them to 

assess children’s performances and they appeared not to give 

direct feedback to the children, which led to less job 

satisfaction. Moreover, teachers provided a variety of 

activities for children to participate in during the COVID-19 

lockdown. The purpose was to make children stay active at 

home. The teachers also presented more teaching related 

activities for children, helping them get to know about the 

virus and find ways to protect themselves from getting 

affected. 

 

Additionally, this study is in line with Anderson (2020), 

because the school leaders also ought to continue to build 
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networks, share best practices about what was working in 

their schools, and collaborate with other instructional leaders 

to determine how they were working through the challenges. 

Besides, more implications were made for future studies. 

Some suggestions will be made by educators applicable to 

similar conditions, future pandemic, for example. What is 

more, more researches needed to investigate possible 

approaches for teachers due to the small sample size in this 

research.  

 

Even though online teaching has been accepted by the public 

for a long time, online teaching for emergencies is the first 

time that has ever happened. Therefore, future researchers 

should concentrate more on online teaching about how to 

cope with the crucial things in case anything similar happens 

in the future.  
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